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TRAINING PART 1.  Know Your Human Rights

S E C T I O N  1

Human Rights: The Basics

1.1 Introductions and Sharing Stories (30 minutes)

ASK PARTICIPANTS to introduce themselves and say why they have come to the training.

1.2 What are Human Rights? (20 minutes)

DISCUSS WITH PARTICIPANTS WHAT ‘HUMAN RIGHTS’ MEAN 
TO THEM.

ASK PARTICIPANTS: What do you think of when you hear 

the words “human rights”?  

What does it mean to have a right to something? How are 

rights different from privileges? 

Human

ASK PARTICIPANTS to brainstorm examples of the following rights:  

Human rights apply to 
all people equally no 
matter where they come 
from simply because 
they are human beings.
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1.3 Where Did Human Rights Come From? (20 minutes)

DISTRIBUTE HANDOUT 1 TO PARTICIPANTS AND DISCUSS THE HISTORY OF HUMAN RIGHTS.

ASK PARTICIPANTS: What are some examples of people’s struggles to claim rights throughout history?

1.4  Where Are Human Rights Standards Written Down? 
(20 minutes)

INTRODUCE AND DISTRIBUTE THE UNIVERSAL DECLARATION OF HUMAN RIGHTS (UDHR) TO PARTICIPANTS.

Universal Declaration of Human Rights (UDHR)
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The UN Human Rights Commission wrote the UDHR in 1948, with the U.S. government playing a leading 

role. Former First Lady, Eleanor Roosevelt was the U.S. representative (or delegate) to the Human Rights 

Commission and was one of the greatest supporters of the UDHR. President Franklin D. Roosevelt’s “Four 

Freedoms Speech”1 
 helped to shape the UDHR. That speech captured the importance of civil and political 

rights – through the concepts of freedom of speech and expression, freedom of religion and freedom from 

fear - as well as economic and social rights - through the concept of freedom from want. 

At the same time, African American leaders from the NAACP and other civil rights organizations were also 

calling for the recognition of fundamental human rights at the UN to support their domestic struggles 

to end segregation and discrimination in the U.S. For example, in 1947 the NAACP submitted a petition 

to the UN calling on the international body to investigate patterns of racial discrimination in the U.S. 

In response to these efforts, White politicians in the Southern U.S., in order to protect U.S. segregation 

laws, lobbied to weaken UN mechanisms for protecting human rights and succeeded in distancing U.S. 

domestic policy from accountability to the UN. Despite her support for international human rights, 

Eleanor Roosevelt also failed to support the efforts of civil rights leaders to apply the UDHR to African-

Americans in the U.S.2

In the following decades, the civil rights movement moved away from using the international human 

rights system in their struggle, but civil rights leaders—like Martin Luther King Jr.—continued to 

recognize the importance of fighting for human rights within the U.S. He believed that civil rights laws 

that protect against discrimination were incomplete without a human rights movement that recognized 

not only civil and political rights, but also economic and social rights to quality education, healthcare, 

housing and employment.  

The U.S. government also distanced itself from international human rights by failing for decades to sign 

and ratify human rights treaties. However, in the late 1980s and early 1990s the U.S. government did 

ratify three major human rights treaties, including the International Convention on the Elimination of 

All Forms of Racial Discrimination (ICERD). Domestic civil society organizations have also increasingly 

begun to connect domestic issues to international human rights protections. For example, in 2001, many 

U.S. organizations participated in the UN World Conference Against Racism in South Africa. Today, more 

and more communities and organizations are coming together to build a U.S. human rights movement 

and calling on local, state and federal government to guarantee human rights for all people in this 

country.3

1 President Franklin D. Roosevelt.  State of the Union Address, January 6,1941. 
2 MacDougall, Gay, “Shame in Our Own House,” !e American Prospect (October 2004).  For more information also see: Anderson, Carol, Eyes off 
the Prize: !e United Nations and the African American Struggle for Human Rights 1944-1955, Cambridge University Press (2003).
3 To learn more about the growing human rights movement in the U.S. visit the US Human Rights Network on-line at www.ushrnetwork.org.

The Role of the U.S. and Civil Rights Leaders in the  
History of the UDHR and the UN
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ASK PARTICIPANTS to look at the rights protected in the 

UDHR and the U.S. Bill of Rights (you can use the summary 

in Appendix II of the manual or print the full text of the 

UDHR at www.un.org) and answer the following questions: 

not

4 Reed, Roni, “Education and the State Constitution: Alternatives for Suspended and Expelled Students,” Cornell Law Review, Volume 81 (1996).

The United Nations 
Human Rights 

Commission wrote the 
UDHR in 1948, with the 

U.S. government playing 
a leading role.
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1.5 What Are Basic Human Rights Principles? (20 minutes)

REVIEW THE BASIC HUMAN RIGHTS PRINCIPLES DESCRIBED ON THE FIRST PAGE OF HANDOUT 1  AND 
WORK THROUGH THE EXAMPLES BELOW WITH PARTICIPANTS.

          For example, the right to participate in government (including the right 
         to vote) cannot be fulfilled without fulfilling the right to education 
         because people have to be informed and empowered to participate.

ASK PARTICIPANTS  to look at the list of rights on Page 1 
of Handout 1 and give examples of how those rights are 
interconnected. 

This goes beyond the protection against discrimination that we have under U.S. domestic law. Under the U.S. 
Constitution, the government cannot intentionally discriminate against people. Under international human rights law, 
the government must also prevent and take action to reverse policies that have a discriminatory impact, even if the 
discrimination was not intentional.

ASK PARTICIPANTS Why is it important for people to have the right to participate in decision-making about how 
their rights are guaranteed? 

ASK PARTICIPANTS  to think of examples of mechanisms that exist to hold school systems accountable in the 
U.S. For example, some school officials are elected which provides some accountability. Are these mechanisms 
enough? Do you feel like your schools are accountable to your community?

This means people must have access to understandable information about how government decisions are made (the 
process) and on what basis government decisions are made (the factual information). 

All human rights are 
connected, one human 

right cannot be fulfilled 
without the others.
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S E C T I O N  2

A Human Right to Education in U.S. 
Public Schools

2.1 Standards for the Right to Education  (30 minutes)

ASK PARTICIPANTS to break up into four groups and assign 

each group one of the questions below. Ask each group to 

brainstorm answers to their question. Participants should 

draw from their own experiences and should also look at the 

UDHR. Participants should look at Article 26 on the right to 

education, as well as other rights that impact education and 

the school environment.

ASK PARTICIPANTS from each small group to report back on 

their brainstorming. 

2.2  Human Rights Treaties Recognizing the Right to 
Education  (20 minutes)

REVIEW THE LIST OF HUMAN RIGHTS TREATIES ON PAGE 2 OF HANDOUT 1. THE FULL TEXT OF THE 
ARTICLES PROTECTING THE RIGHT TO EDUCATION CAN BE FOUND IN APPENDIX II.

S E C T I O N  2

Everyone has the 
right to education…
Education shall be 
directed to the full 
development of the 
human personality. 
– Article 26, UDHR
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•  International Covenant on Economic, Social and Cultural Rights (ICESCR) 
 Article 13 recognizes the right to education.

• International Covenant on Civil and Political Rights (ICCPR) 
  Article 25 recognizes the right to participation in all aspects of government, which includes public 

education. 
 Article 2 and 24 protect against discrimination in education and provide for special protection for children.

• Convention on the Rights of the Child (CRC) 
 Articles 28 and 29 recognize the right to education.

• International Convention on the Elimination of All Forms of Racial Discrimination (ICERD) 
 Article 5 protects against racial discrimination in education.

• Convention on the Elimination of All Forms of Discrimination Against Women (CEDAW) 
 Article 10 protects against discrimination in education for women and girls.

Human Rights Treaties and Education-Related Articles

2.3  Human Rights Standards Applied to U.S. Schools  
(30 minutes)

DISCUSS THE STANDARDS FOR THE RIGHT TO EDUCATION ON PAGE 3 OF HANDOUT 1.

ASK PARTICIPANTS to break up into the four groups they formed earlier in Section 2.1. Go over each 

standard on Page 3 with participants, giving an example to explain its relevance. Then ask each group 

to identify how those human rights standards relate to the answers they brainstormed in the previous 

exercise in Section 2.1. Then ask each small group to report back.

Examples for facilitator:

Schools should focus on the needs of individual children, not only aggregate test scores. The right to education is not 
about how well a school is scoring, but about whether each student is receiving a quality education. Quality education 
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means qualified teachers and quality materials that are relevant to children’s lives.

Education has to change to meet the needs of every child. So, special education students need special services, 
English as a Second Language (ESL) students need language classes and/or bilingual education, etc.

Schools cannot try to get rid of students perceived as “problem students” to make it easier on the rest of the student 
body. It is not acceptable to argue that to better guarantee the rights of most children, some children, who have been 
failed by our schools and are severely far behind, will simply be pushed into low quality alternative schools, GED 
programs or out of school altogether. 

Examples for facilitator:

Schools that “teach to the test” focusing only on what students 
need to know to score better on standardized tests, rather than 
taking into account the diverse needs and talents of the students 
(including in the arts and athletics), are not designing education 
to fulfill students’ full potential.

If some high schools, particularly those serving low-income 
students of color, do not provide adequate courses that give 
students the opportunity to qualify to get into college, explore 
their interests and talents, and reach their potential, then they 
are not fulfilling the aims of education.

Examples for facilitator:

If children are told they are stupid by teachers, if they are suspended from school for minor infractions and de-
motivated from learning, if they are made to feel like criminals, then their rights to dignity and to education are being 
undermined. 

Examples for facilitator:

Non-discrimination: As mentioned earlier, human rights prohibit not only intentional discrimination, but also 
policies that have a discriminatory impact. This addresses issues of structural racism in our society that contribute 
to discriminatory outcomes in education. For example, many public schools in low-income communities of color 
are systemically under-funded. In some communities this is because local property taxes in low-income areas do 
not provide adequate funding, and in other communities it is because state and local governments fail to provide 
adequate resources to meet the needs of these schools. This funding gap is often related to housing patterns that 
have segregated low-income communities, as well as the marginalization of those communities within the political 
process. Although the federal government does provide some additional funds through Title 1, it is not enough to 
make up for the funding gap. The impact is that the low-income students of color who attend those schools do not 
receive the resources necessary for a quality education. For those students, the right to freedom from discrimination 

The aims of education 
must be to help children   

reach their full potential, 
to participate in society, 

and to continue learning.  
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is violated because the government has failed to remedy a structural situation leading to unequal outcomes in 
education.

Equity: This means more than just equal (or the same) resources for everyone. Resources must be matched with 
needs. Therefore if some children need additional support due to any factor, including language, disability, having 
received poor education in the past, or simply having significant difficulties in particular subject areas, they must be 
provided with more resources to meet their needs. 

Examples for facilitator:

If parents and students are not given the information to understand their rights and opportunities within the school 
system, and if they are not given the structures and power to meaningfully impact decision-making in education, 
their human rights are not being guaranteed. 

To guarantee the right to participation, schools must provide:

•   Appropriate governance structures and policies that allow parents and students to impact decision-making around 
important issues affecting education.

•   Access to district and school staff, and teachers. Offices and schools must be welcoming and helpful places for 
parents and students.

•  Transparency and access to all important information.

•  Trainings and information so that parents and students have the capacity and knowledge to participate.

Holding Governments Accountable  
to Human Rights

3.1 Enforcing Human Rights Treaties  (30 minutes)

DISCUSS LEGAL ENFORCEMENT OF HUMAN RIGHTS TREATIES.  THE GLOSSARY IN APPENDIX II CAN SERVE 
AS A USEFUL HANDOUT.

 

S E C T I O N  3
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Even though governments make these legal and moral commitments, they often ignore their human rights 

obligations.

To ratify a treaty, the 
U.S. President signs the 

treaty and the Senate 
passes a resolution 

consenting to make the 
treaty part of U.S. law.
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The best way to hold the U.S. government accountable for human rights standards, is to organize communities 

in the U.S. to demand that their rights are protected.

3.2  What is the Government Required to do to Protect 
Human Rights? (30 minutes)

REVIEW THE DIFFERENT GOVERNMENT OBLIGATIONS FOR GUARANTEEING HUMAN RIGHTS ON PAGE 4 
OF HANDOUT 1.

Each human rights 
treaty has a UN 
Committee that 
is responsible 
for monitoring 
governments that 
have ratified each 
treaty.
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ASK PARTICIPANTS to break up into groups again (with each group assigned one of the five human rights 

standards on Page 3 of Handout 1 – individual rights, aims of education, dignity, non-discrimination and 

participation). Go over each of the obligations below with participants. Ask each group to come up with 

a recommendation for each obligation for what the school system should do differently to guarantee the 

human rights standard they have been assigned.
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S E C T I O N  4

Exercise: “CADRE Standards of 
Dignity and Respect for Parents”

4.1  CADRE Standards Exercise  (45 minutes)

DISTRIBUTE THE CADRE STANDARDS EXERCISE. FOLLOW THE INSTRUCTIONS AND ASK PARTICIPANTS 
TO IDENTIFY WHICH HUMAN RIGHTS THAT HAVE BEEN DISCUSSED TODAY CORRESPOND TO EACH 
OF CADRE’S STANDARDS.

4.2  Wrap-up and Evaluation  
(30 minutes)

ASK PARTICIPANTS to reflect on the training in a group 

discussion and to fill out an evaluation survey (see Sample 

Evaluation Survey in Appendix II). 

CADRE parents 
attend Los Angeles 

Unified School 
District Board 

meeting.
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TRAINING PART 2. Using Human Rights for Social Change

S E C T I O N  1

Introduction to Strategies for Change

1.1 Concept of Social Change  (45 minutes)                                 

DISCUSS THE ROOT CAUSES OF SOCIAL PROBLEMS AND THE CONCEPT OF SOCIAL CHANGE.

ASK PARTICIPANTS to introduce themselves and say why they have come to the training today. Then ask 

participants to brainstorm answers to the following questions.

  What are some examples?

  What are some of the reasons this has happened?

  What are some examples we know about?

Students rally with 
CADRE to change 

discipline policies in 
South Los Angeles.
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What are some of the reasons that these ideas have taken hold in people’s belief systems?

What are some examples we know about?

What are some of the reasons this has been happening?

1.2  Case Study 1: The Independent Commission on 
Public Education (ICOPE)  (30 minutes)

READ CASE STUDY 1 WITH PARTICIPANTS AND HAVE THEM ANSWER THE DISCUSSION QUESTIONS.

ICOPE press conference 
on the steps of City 
Hall in New York 
City launching the 
Education is a Human 
Right Campaign.
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S E C T I O N  2

Human Rights as a Tool  
for Social Change 

2.1 Human Rights Tools and Strategies (1 – 2 hours)

PARTICIPANTS SHOULD USE HANDOUT 2. DESCRIBE EACH OF THE HUMAN RIGHTS TOOLS TO 
PARTICIPANTS AND WORK THROUGH THE EXERCISES AND EXAMPLES BELOW.

ASK PARTICIPANTS to read the NESRI Documentation Exercise Handout. They should read the findings and identify 
the human rights issues at stake and the government obligations that have not been met (participants can use the 
UDHR and Pages 3 and 4 of Handout 1 for a list human rights standards and government obligations). 

Human rights trainings 
or workshops can help 
organizers inform 
their communities 
about their rights and 
empower them to take 
action.
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ASK PARTICIPANTS  to break up into groups and choose one of the human rights violations that were identified 
      in the documentation exercise above. Then look back at the government obligations identified on Page 4 of  
      Handout 1. Give examples of what recommendations could be made to meet each government obligation to end  
      the violation chosen by participants.

     Visit www.wildforhumanrights.org to learn about how the city of San Francisco passed an ordinance to adopt the  
     international human rights treaty – Convention on the Elimination of All Forms of Discrimination Against Women  
     (CEDAW).

For example, a human rights tribunal, people’s hearing or truth 
commission is an event that can be held for communities to tell their 
stories and mobilize support for their campaigns. People who are 
affected by human rights violations present testimonies to a panel 
or jury who are invited to the event. The panel members may speak 
in response to the testimony and may release a public statement 
acknowledging the human rights violations that were reported and 
calling on the government to take action to address violations. Often 
politicians and other prominent members of the community will serve 
on the panel, helping to bring media and public attention to the issue. 

Visit www.nesri.org for information on human rights tribunals held 
by CADRE, ICOPE and by Just Associates on education in U.S. public 
schools. Also visit www.economichumanrights.org to learn about truth 
commissions organized by the Poor People’s Economic Human Rights 
Campaign (PPEHRC). 

For example, human rights can be a powerful hook to use in marches and rallies for gaining media attention to 
pressure government agencies and other institutions (like corporations) to stop violations and change policies. By 
calling something a human rights violation, people can be shocked into action and governments can be shamed into 
action by the negative attention and image they receive.

For example, there might be two separate community organizations, one advocating for cleaner bathroom and 
cafeteria conditions in schools, and one advocating for better guidance counseling services to support students who 
have experienced disciplinary actions. Using the language and message of human rights, these two organizations 

CADRE holds South 
LA People’s Hearing 
to present human 
rights testimonies of 
parents and students.
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could work together on a campaign for the human right to health and dignity in public schools. Both campaigns 
impact students’ right to physical and mental health, and their right to be treated with dignity in schools. By using 
human rights as a common platform, communities can see the links between the issues they care about and work 
together.

For example, in 2001 the UN Special Rapporteur on the Right to Education, Katarina Tomacevski, came to the U.S. to 
report on violations of the right to education. She came to New York City where she visited local high schools, spoke 
to students, and attended a meeting where parents and organizers testified about the conditions and human rights 
violations in schools. The Special Rapporteur then issued a report about the failures of the NYC school system to 
guarantee the right to education. To read the Special Rapporteur’s report and to learn about how to submit human 
rights reports to the UN visit the Right to Education Program page at www.nesri.org.

Also visit the Legal Program page at ww.nesri.org to learn about how the Coalition of Immokalee Workers (CIW) has 
used the Inter-American Commission on Human Rights at the OAS in their fight for the rights of farm workers in 
Florida.

Putting it All Together

3.1  Case Study 2: The Border Network for Human 
Rights  (45 minutes)

READ CASE STUDY 2 WITH PARTICIPANTS AND HAVE THEM ANSWER THE DISCUSSION QUESTIONS.

3.2 Wrap-up and Evaluation (30 minutes)

ASK PARTICIPANTS to reflect on the training in a group discussion and to fill out an evaluation survey 

(see Sample Evaluation Survey in Appendix II). 

S E C T I O N  3
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S E C T I O N  1

Discussion about Organizational 
Vision and Goals

1.1  Relating Your Vision and Goals to Documentation 
(1 hour)

ASK PARTICIPANTS to introduce themselves and say why they have come to the training today. Then, 

through interactive Q&A, ask about what rights they believe children should have in school related to 

issues your organization is working on. What strategies is your organization currently using to protect 

these rights for children? How could research into the conditions in schools contribute to your vision and 

goals?

S E C T I O N  2

Goals of Human Rights Documentation

2.1  Introduction to  
Documentation  (30 minutes)

INTRODUCE PARTICIPANTS TO THE BASIC CONCEPT 
OF DOCUMENTATION.

Documentation can create 
evidence and raise public 
awareness of violations 
of human rights in U.S. 
public school systems.
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ASK PARTICIPANTS the following questions and write their answers on flipcharts.

DISTRIBUTE HANDOUT 3 TO PARTICIPANTS. GO OVER THE DIFFERENT GOALS FOR HUMAN RIGHTS RESEARCH.

Participatory research 
documents human 
rights violations from 
the point of view of 
those most affected 
by the violations.
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S E C T I O N  3

Starting a Documentation Project

3.1 Focusing Your Documentation Project  (20 minutes)

DISCUSS THE IMPORTANCE OF IDENTIFYING TARGET ISSUES AND AUDIENCES FOR DOCUMENTATION.

ASK PARTICIPANTS to brainstorm answers to the following 

questions:

ASK PARTICIPANTS to brainstorm answers to the following 

questions:

It is important to 
take into account the 
human rights issues 
that matter to your 
constituency and 
your target audience 
when planning your 
documentation.
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3.2  How Do You Identify Violations of Human Rights? 
(20 minutes)

REFER BACK TO PAGES 3 AND 4 OF HANDOUT 1 TO DISCUSS HOW TO IDENTIFY SYSTEMIC VIOLATIONS 
AND GOVERNMENT RESPONSIBILITIES.

ASK PARTICIPANTS to think of an example of a systemic violation they have experienced or witnessed 

within the school system related to the dimensions below.
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3.3  How Will You Gather Information for Your 
Documentation?  (20 minutes)

GIVE BRIEF DESCRIPTIONS FOR PARTICIPANTS OF DIFFERENT RESEARCH METHODS.

ASK PARTICIPANTS why interviews will help meet the goals discussed earlier. Why, in particular, is 

participatory research benefited by interviews?

3.4  Who Are You Going to Interview or Survey and How 
Do You Access Them? (20 minutes)

DIRECT PARTICIPANTS TO THE BOTTOM OF PAGE 1 OF HANDOUT 3 ON CHOOSING A SAMPLE.
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Note: Without a lot of resources it can be difficult to do this, especially with interviews. It requires obtaining an 
accurate list of all the students attending school, being able to gain access to these students or their parents (getting 
all of their phone numbers, being able to get their permission, traveling to where they live), and interviewing a large 
number of students. If you choose to do this, you should contact a professional researcher (university professor, etc.) 
to help you choose the people randomly and decide how many people need to be interviewed or surveyed to make the 
sample representative of the whole population.

NOTE: When deciding how many people to interview or survey, it is often best to interview or survey as many people 
as possible given your capacity as an organization (how many people you have to carry out interviews or surveys, 
how much time you have to finish the project, etc.).  If you can only interview or survey a small number of people, 
you can choose to focus your study on a certain sub-group of people like parents of high school students attending 
schools in a particular geographical area and exclude the other neighborhoods. This will give you more in depth 
information about schools in that area, but will make it harder to talk about how the issues affect students in other 
neighborhoods. Making these decisions relates back to the goals of the research and your organizational capacity.

ASK PARTICIPANTS to brainstorm a list of different stakeholders and demographic groups they might 

target when developing a convenience sample to study issues in a school. The list could include:

•  Students, parents or teachers to represent a range of stakeholders.

Target people to 
interview who 

represent all the 
different perspectives 

you need to 
effectively show the 
patterns and impact 
of the violations you 

are documenting.
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•  Distribution across racial groups.

•  Distribution between male and female, and across ages.

•  A certain percentage of students for which English is a second language. 

•  A certain number from each sub-district, from each neighborhood, or from each school.

ASK PARTICIPANTS what strategies they can think of for recruiting parents, students and others to 

interview or survey about issues in public schools.



TRAINING PART 3. Taking Action By Documenting Human Rights Abuses

S E C T I O N  4

Conducting and Analyzing Interviews

4.1 Developing Your Interview Questions  (30 minutes)

DIRECT PARTICIPANTS TO PAGE 2 OF HANDOUT 3 AND REVIEW THE FOLLOWING TIPS FOR DEVELOPING 
QUESTIONS AND CARRYING OUT INTERVIEWS.

ASK PARTICIPANTS to brainstorm some possible themes related 
to the goals discussed earlier (for example themes could be 
questions about parents’ access to school buildings, parental 
notification of discipline problems, or the treatment of parents by 
school personnel).Ask the people 

you interview to 
describe their own 

experiences. Ask 
them how an incident 
made them feel, how 
it affected their day, 

their attitude.  
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ASK PARTICIPANTS to brainstorm two questions for each of the themes they identified above using the 

dos and don’ts for General Rules for Writing Interview Questions found on Page 2 of Handout 3.

4.2 Tips for Carrying Out Your Interviews (30 minutes)

DISCUSS TIPS IN HANDOUT 3 FOR HOW TO CONDUCT AN INTERVIEW, ENSURE CONSENT AND PRIVACY, 
AND RECORD INFORMATION.

ASK PARTICIPANTS to read aloud and discuss the dos and don’ts for What to do in an Interview 

described on Page 2 of Handout 3.

ASK PARTICIPANTS to discuss the following tips for ensuring Consent and Protecting Identity in your 

interviews, and for Keeping Track of Information. The information below is provided in greater detail on 

Page 3 and 4 of Handout 3, so your discussion can be tailored to address the interests and questions of 

participants.

You must ensure 
that the people you 
interview give their 
consent, understand 
the purpose of 
the interview, and 
have their identity 
protected.
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4.3 Analyzing Your Research (30 minutes)

REVIEW THE TIPS FOR ANALYZING YOUR RESEARCH ON PAGE 5 OF HANDOUT 3.

For example, if you asked parents about school incidents involving police and several parents said that “police used 
mace” and “police yelled at students,” these should be different categories even though they are both related to a 
broader theory about police behavior.
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For example, you may want to connect all the categories that relate to the right to freedom from discrimination, 
such as: “students judged by clothing,” “degrading teacher comment about race,” “negative teacher comment about 
neighborhood,” and so on. It was important to use separate categories for each of these because they draw our 
attention to different aspects of discrimination – based on race, neighborhood, appearance. But now we can re-group 
them under the set of violations of the right to freedom from discrimination.

S E C T I O N  5

Strategy for Your Organization

5.1  Case Study 3: Battered Mother’s Testimony Project 
(45 minutes)

READ CASE STUDY 3 WITH PARTICIPANTS AND HAVE THEM ANSWER THE DISCUSSION QUESTIONS.
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5.2 Strategy Discussion for Your Organization (45 minutes)

DISTRIBUTE HANDOUT 4 TO PARTICIPANTS TO HELP GUIDE YOUR STRATEGY DISCUSSION. THE 
HANDOUT INCLUDES SUGGESTIONS FOR ASSESSING YOUR CAPACITY AS AN ORGANIZATION AND 
THINKING STRATEGICALLY ABOUT FORMING PARTNERSHIPS.

5.3 Wrap-up and Evaluation (30 minutes)

ASK PARTICIPANTS to reflect on the training in a group discussion and to fill out an evaluation survey 

(see Sample Evaluation Survey in Appendix II). 

When planning your 
documentation, start by 
assessing your resources 

and capacity as an 
organization to carry out 

the project.



Training Materials
 •  Training Handouts 1-4

 •  CADRE Standards Exercise

 •  NESRI Documentation Exercise

 •  Case Studies 1-3
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NESRI & CADRE HANDOUT 1 • PAGE 1

Universality:
Indivisibility:

Non-discrimination:

Participation:

Accountability: 

Transparency:

Civil and Political Rights Economic, Social and Cultural Rights

T R A I N I N G  H A N D O U T  1



NESRI & CADRE HANDOUT 1 • PAGE 2

Articles

Rights

Standards



NESRI & CADRE HANDOUT 1 • PAGE 3

UN Committee on Economic, Social and Cultural Rights

Convention on the Rights of the Child

UN Committee on the Rights of the Child

Convention on the Rights of the Child

International Covenant on Civil and Political Rights

International Covenant on Civil and Political Rights

Dakar Framework for Action: Education for All



Respect the right to education

Protect the right to education

Fulfill the right to education 

Engage in progressive implementation 

Guarantee equity and non-discrimination

Use the maximum amount of resources 

Monitoring and information:

Remedy:

NESRI & CADRE HANDOUT 1 • PAGE 4



Documentation and Research:

Recommendations for Policy Change:

Organizing and Messaging:

Shaming:

Coalition Building:

International Connections:

T R A I N I N G  H A N D O U T  2

NESRI & CADRE HANDOUT 2 • PAGE 1



random sample

randomly

T R A I N I N G  H A N D O U T  3

NESRI & CADRE HANDOUT 3 • PAGE 1



What to do in the Interview

NESRI & CADRE HANDOUT 3 • PAGE 2



 

  

NESRI & CADRE HANDOUT 3 • PAGE 3



NESRI & CADRE HANDOUT 3 • PAGE 4



NESRI & CADRE HANDOUT 3 • PAGE 5



 

T R A I N I N G  H A N D O U T  4

NESRI & CADRE HANDOUT 4 • PAGE 1



NESRI & CADRE HANDOUT 4 • PAGE 2



Open and clear communication to parents about their right to visit schools and classrooms.

Structured opportunities for parents to give input, have information, and help make decisions.            

Informing parents in a timely and clear fashion as to when and how to participate, with policies that ensure that all parents 

have equal access to and information on engagement opportunities.

Teachers and staff adhering to an “early warning” system that identifies challenges as soon as possible.

C A D R E  S TA N D A R D S  E X E R C I S E

CADRE STANDARDS EXERCISE • PAGE 1



Parents having concrete opportunities to make recommendations to schools about parent engagement.

Regular, parent-led school forums at which school staff must listen and respond to parent assessments.

Policies that protect parents’ right to monitor the schools’ implementation of programs without retaliation. 

Trainings for parents on effectively holding schools accountable.

Parent-led assessments of schools to identify areas that need more accountability.

Policies that outline clear grievance procedures parents can use to file complaints, with due process, and establishing a 

clear process of recourse if parents’ grievances are not resolved with due process.

CADRE STANDARDS EXERCISE • PAGE 2



N E S R I  D O C U M E N TAT I O N  E X E R C I S E

NESRI DOCUMENTATION EXERCISE • PAGE 1



C A S E  S T U D Y  1

ICOPE CASE STUDY • PAGE 1



ICOPE CASE STUDY • PAGE 2



C A S E  S T U D Y  2

BORDER NETWORK FOR HUMAN RIGHTS CASE STUDY • PAGE 1



BORDER NETWORK FOR HUMAN RIGHTS CASE STUDY • PAGE 2



C A S E  S T U D Y  3

BATTERED MOTHERS TESTIMONY PROJECT CASE STUDY • PAGE 1



BATTERED MOTHERS TESTIMONY PROJECT CASE STUDY • PAGE 2



Glossary and Human Rights 
Resources
 •  Glossary of Human Rights Terms and Treaties

 •  Summary of the UDHR

 •  Articles on the Right to Education Found in  

     Declarations and Treaties

 •  Resources on Human Rights and    

     Documentation 

 •  Sample Evaluation Survey

Appendix 2



Convention / Covenant / Treaty:

Declaration: 

Enforcing Treaties in U.S. Courts:

General Comments:

Member State:

Optional Protocol:

Organization of American States (OAS): 

Ratify a Treaty

G L O S S A RY

GLOSSARY & HUMAN RIGHTS RESOURCES • PAGE i



Sign a Treaty:

State Constitution: 

State Parties: 

Treaty: Convention

United Nations (UN): 

United Nations Committee / Treaty Body: 

United Nations General Assembly:

American Declaration on the Rights and Duties of Man, 1948:

Convention on the Elimination of All Forms of Discrimination Against Women (CEDAW), 1979:

GLOSSARY & HUMAN RIGHTS RESOURCES • PAGE i i



Convention on the Rights of the Child (CRC), 1989: 

International Convention on the Elimination of All Forms of Racial Discrimination (ICERD), 1965:

International Covenant on Civil and Political Rights (ICCPR), 1966: 

International Covenant on Economic, Social and Cultural Rights (ICESCR), 1966:

Universal Declaration of Human Rights (UDHR), 1948: 

GLOSSARY & HUMAN RIGHTS RESOURCES • PAGE i i i



GLOSSARY & HUMAN RIGHTS RESOURCES • PAGE iv



(Paragraph 3 of Article 26 above refers to the rights of parents to send their children to private, religious or other schools 
outside of the public system.)

GLOSSARY & HUMAN RIGHTS RESOURCES • PAGE v



GLOSSARY & HUMAN RIGHTS RESOURCES • PAGE vi



GLOSSARY & HUMAN RIGHTS RESOURCES • PAGE vi i



GLOSSARY & HUMAN RIGHTS RESOURCES • PAGE vi i i



GLOSSARY & HUMAN RIGHTS RESOURCES • PAGE ix



GLOSSARY & HUMAN RIGHTS RESOURCES • PAGE x
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